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ABSTRACT
"You will get through it," a phrase used by teachers,

parents, and peers in the lives of victims of bullying. The
'it' of that quote is the essence of this project. This

qualitative study explores the nature and context in which
bullying occurs according to the person experiencing it.

The data stems from the personal stories of targets of

bullying who participated in "Undercover Teams," an anti
bullying concept beget from practices within narrative
style therapy.

This project analyzes data from 35 undercover teams
implemented by guidance counselor, Mike Williams of

Edgewater College, a high school in a suburb of Auckland,
New Zealand. This project utilizes archival data,

specifically accounts of bullying in the language of the

person experiencing it. This study shows victims reporting
high levels of physical aggression, verbal attacks, and

intimidation. Victims reported being targeted for elements
of difference such as physical appearance,

sexual

orientation, and physical disability. The undercover team
is a source of refuge for victims of bullying, who have
suffered painful forms of exclusion.

iii

Elements of perceived 'difference'

found in victims of

bullying are shown to become an invitation for aggressors

to harm. Bullying stifles departures from the norm,

and

interferes with the development of positive self-identity

in not just the lives of victims, but in the lives of
aggressors as well.

iv
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CHAPTER ONE
INTRODUCTION

"Miss,

I feel safe here." These words echo in my ear

with every counseling session I conduct. The student who

uttered these words was the victim of constant bullying,

and had finally had the courage to speak up about it.

I

will never forget the tears in the eyes of the student that
uttered those words to me. I cannot escape the weight that
lifted off of his shoulders, and landed into my heart.

went to Tangaroa College,
Zealand,

I

a high school in Auckland, New

for the opportunity to work in a school with a

group of students that I suspected were quite similar to
the students at home in San Bernardino, California. To
watch students'

faces and to confront the issue of bullying

in a land as beautiful as New Zealand caused a bit of

dissonance within me. From the stories of students, I
learned that bullying is not something that is exclusive to
the inner cities and playgrounds of schools in the United
States.

It is a global disease that is cultivated from a

very young age.
Over the. past two to three years, there appears to

have been an uptick in cases of bullying, and of students
1

taking their own lives as a result of persistent

intimidation and bullying. If bullying was put into the
context of an illness, the remedy for dealing with
bullying, across generations has typically been,

ignore it," or "just ignore them,"
2012, p.

9).

"just

(Winslade & Williams,

Rarely have more proactive solutions been

offered to treat the disease of bullying. Embarking on this
journey to an effective solution to bullying, I reminisced

on my experiences with bullying at a young age.
"Is your brother as fat as you?" she exclaimed.

We will call her Ivory. She was a taller than average,

fifth grade girl who made coming to school difficult for me

at times. The road to attaining an education is difficult
enough without the presence of individuals trying to lower
one's self esteem.

My fourth grade year with Ivory was perplexing. My
mother's advice was, "you have to ignore it."

This was my first experience with what I know now to
be bullying. I could not figure out why this person would

say such mean things to me, when I had never had any prior
interactions with her. At the time,

I was going through

what the majority of victims of bullying experience today:
undeserved shame. When the opportunity to participate in

2

research and studies around a proactive approach to address

and defeat bullying, I felt a privileged obligation to

participate.
The concept of "anti-bullying" measures is not new.

You sign an online petition to stop bullying; wear a
certain color on a certain day in a certain month to stop

bullying; you watch a couple of specials on the major news
networks to raise awareness and stop bullying. Does the

bullying stop? Rarely.

Purpose of Project

The purpose of my research is to explore the nature of
bullying according to the students reporting it.

I aim to

answer the question, "What is the nature of bullying that
occurs as reported by victims participating in an

undercover anti-bullying team?" This project will analyze
the type of bullying that happens to students at Edgewater
College, a high school in a suburban area of Auckland, New

Zealand. My findings are one part of a larger project
designed to examine the impact and effectiveness of an
anti-bullying approach called an "undercover anti-bullying

team,"

(Winslade & Williams, 2012). Within the project, my

colleagues and classmates,

Felipe Barba, Harpreet Uppal,

3

and Juanita Williams focus on different aspects of school
bullying. Williams examines the written evaluations of the

undercover teams from the victims' and team members'

perspective. Barba examines the achievements and outcomes
of the undercover team. Uppal examines the effects of

bullying and the responses to it as reported by the victim.

The Use Of Narrative Therapy

Narrative therapy is the framework- in which undercover
anti-bullying teams operate. Narrative therapy is the

concept of using stories to facilitate therapeutic healing
for a client.

The narrative approach to counseling was

developed by Michael White and David Epston during the
1970's and 1980's, stemming from family therapy (White &

Epston, 1990). In their approach, White and Epston regard

therapy within the narrative construct as a form of
"story.ing" or "re-storying" the lives and experiences of

people presenting a problem (White & Epston,

1990; White,

2007). Storying and re-storying are efforts to uncover the
more positive meaning to the experience of an individual.

The cornerstone of this approach to counseling is the
phrase "The person is not the problem; the problem is the

problem" (Winslade & Monk, 2007).
4

Narrative practice places emphasis on the client being

the expert in his or her own life.

For example,

in the

undercover team approach the students are invited to come
up with the solution to the bullying. The counselor's role

is to ask questions that bring forward the student's ideas.
This study is a part of a larger project exploring the
effectiveness of 'narrative approaches' to bullying in
schools. This project primarily examines the concept of
undercover anti-bullying teams, and research spearheaded by

New Zealand guidance counselor, Michael Williams, for use

within William's school; Edgewater College (Williams, 2010;
Winslade & Williams, 2012).
The ’undercover team
*

consists of someone identified

as the bully participating with several other classmates
and/or witnesses to the bullying being reported. This team

is responsible for cultivating a change in the climate in
which the bullying has occurred. The person identified as

the bully is not revealed to the group as such, but rather
incorporated into the team as an equal change agent. The
school counselor or teacher meets with the undercover team

for several meetings, while simultaneously meeting with the

victim of the bullying to gather that person's account of
whether bullying is continuing or not.
5

The team meetings also serve as a meter for progress
in the relationship between undercover team and the victim.

It was in these meetings that the data I will examine was

collected and written down verbatim by the school

counselor. Specifically, in the first meeting with the
victim, the counselor asks the victim to explain what has
been happening and writes down his or her words verbatim.

Through the running of 35 undercover teams an archive of
student stories was collected, which serves as the data for

this study. For the purpose of this study, the nature of
bullying will be examined through data analysis and

comparison.
Uncovered: The Undercover Team

Ah "undercover team" is a multilateral effort

consisting of a student experiencing bullying, the
student(s)

identified as the bully or bullies,

and four

other students of upstanding character. The undercover
anti-bullying team has proven to be effective in the lives

of numerous young students,

in addition to the improvements

it makes to school environments (Winslade & Williams,

2012). Typically, the team consists of six members brought
together to eliminate a specific instance of bullying. The

victim of bullying identifies the two students who are the

6

"worst bullies" and the teacher will identify four students

of influence to participate on the team.

The person identified as a bully is never singled out
to their classmates or revealed to the group. The teachers

and counselor explain that each member of the undercover
team was selected to help solve a problem and support a

fellow student. "It's not about finding the cause of
bullying; it's about changing it now"

(Williams, personal

communication, June 2011). The school counselor conducts a

series of meetings with the undercover team and the victim

separately to gauge the progress of the team toward
eliminating bullying.

Definition of Terms Used
Throughout this study, terms with relation to the
issue of bullying will be identified. Listed below are
terms used in this study and their definitions.

Bully: "[The use of] intentionally negative behaviours
toward a victim through those of physical, verbal or

social harm (by one or more individuals)"

(Oh &

Hazier, 2009, p. 292).
Victim: "An individual, or group of individuals
exposed to negative actions on the part of one or more

7

individuals repeatedly and over time"

P-

(Olweus,

1993,

9) .

Bystander: "An individual, or group of individuals who
are present and witness school bullying situations"

(Oh & Hazier,

2009, p. 293).

Undercover Anti-bullying Team: A multi-member,

structured and restorative approach to combat bullying

that "Addresses behavior problems and transforms

relationships without resorting to an authoritarian

approach" (Winslade & Williams,

2012, p. 127).

Throughout this study, the term ’bully’ may be used to
signify someone who has been identified as using aggression

or intimidation of any kind against the will of another

person. This may include verbal as well as physical

intimidation. The term ’victim' will be used to signify
someone who has been on the receiving end of the aggression

In addition, the term

and intimidation from a bully.

’target’ will be used interchangeably with ’victim’. It is

sometimes more apt because it does not run the risk of
totalizing the identity of the person who has been on the

receiving end of the bullying.

8

Scope Of The Project
Focusing on the nature of bullying within a school

setting requires significant insight that could be more

compelling when it is coming from the perspective of a
student involved in bullying. This project will include

personal narratives of students who have been bullied and

participated in an undercover team. Within these accounts,

themes surrounding shaming language, the use of power,

and

various forms of bullying will be discussed.

The intended audience of this project will be persons

interested in an alternative approach that is about
proactively combating various types of bullying that occur

within an educational setting. Individuals pursuing careers
within counseling and guidance, and teaching will benefit
from the information in this project, because of the

evaluation of the effectiveness of the teams in the
educational setting, and the nature of bullying discussed

by the participants.

In addition, the project highlights the hands-on
approach employed by both students, and school personnel
alike within an undercover team, which can prove useful for

school administrators facing instances of bullying within

their own schools.
9

This project will be used as a means to introduce the
concept of undercover teams to a wider audience within K-12

school settings in the United States. As of today, much of

the research on the effectiveness of undercover teams has
resulted from teams conducted abroad in countries like

Australia and New Zealand. With my and my colleagues'

exploration of undercover teams, we will be providing a
basis for future research on the potential benefit these
teams could provide to students within U.S.

schools. With

the issue of bullying seemingly becoming increasingly more

prevalent in schools, analyzing the language students use
to describe the treatment they are receiving will give
credence to the students' viewpoints and feelings.

In summation of my project,

it is expected that the

results will show high levels of expression of loneliness,

despair, and feelings of rejection among victims. The
results of my project will also show an intense willingness

on the part of the undercover team to be accommodating and
solution-focused with regard to the victim.

It is expected

to see high numbers of students reporting cyber-bullying,
which occurs primarily on social media websites and through

text messaging. High school-aged students are susceptible

to experiencing harsh emotional struggles while in
10

adolescence. The teenage years are some of the most

difficult times in one's life, due to strong feelings of
inadequacy and a desire to feel accepted. Through my
research,

I will convey these feelings from students within

the context of bullying.

Significance Of The Project
While research and analysis of the effects of bullying

on a population are typically gauged through surveys, there
is a limited amount of data in the students' own language.

My project is unique in the sense that it utilizes archival

data collected by a school counselor in the process of
running 36 undercover teams and contains accounts of
bullying in the language of the person experiencing it. For
example, the statement, "I feel like crawling into a hole

and dying or running away,"

(Participant 2, personal

communication, 2004) provides a glimpse into the viewpoint
of the person who is being bullied,

is happening.

at the moment that it

It is not a response to a survey question six

months later. In addition to the glimpse into their point
of view, this unique vantage point offers an opportunity to
learn from this person's experience to intervene and find
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the best means to help them overcome bullying and
intimidation.
Typically, the manner in which bullies are dealt

with involves strong accusations, reprimanding, and in most

cases, the offender being punished (Whitted & Dupper,
2005). Michael Williams uses restorative practices

(explained in chapter two) to eliminate bullying according

to five phases: valuing the victim, recruiting the team,
creating the plan, monitoring progress, and celebrating

success

(Williams, 2010, p. 5). The restorative nature of

the five-point plan will be examined in the following
chapter, which outlines restorative practices.

In the

forming of an undercover team, members of the team are
selected because of their influence, whether good or bad,

within the class and within the school at large. The

objective for all members of the team is to solve a
bullying problem, thus working against the traditional

punitive treatment of bullies. "The relationship is the
vehicle in which learning occurs,"

(Williams, personal

communication, June 2011). Bullies are not punished so much
as given an opportunity to change their behavior. The
undercover team is an opportunity for them to do so.

12

What I will show in this study are scores of victim
accounts of being targeted for a perceived element of
difference. Victims within the undercover teams analyzed in

this story reported being attacked for having a physical
disability, having their hair colored,

for being of a

certain race, or for no apparent reason at all. Overall,

this study shows both direct and indirect attacks on

victims, with some resulting in physical violence. It is
safe to say that all accounts have a thread of humiliation.
The undercover team concept provides a space of refuge
for victims. One goal of the undercover team is to mend

relationships. This study will address the issue of
relational aggression, which is essentially the damage done

to a relationship or friendship through, manipulation by one
or more persons

(Young, Boye,

& Nelson, 2006). This study

will outline the benefits of this approach to not only
addressing the issue of bullying within a school context,
but also the 'often forgotten importance of mending

relationships damaged or destroyed by bullying.

13

CHAPTER TWO

REVIEW OF RELATED LITERATURE

Sometimes, it takes an incident like the April 1999

Columbine High School massacre in Littleton, Colorado
(Kuntz,

1999)

for anyone to take notice of the issue of

bullying. Maybe a campaign against hate begins when a child

like Asher Brown, a 13 year old boy from Texas, commits
suicide because of being teased by classmates who believed

he was gay (Freeman, 2010). No longer is the bully the big
kid in the hallway with spiked hair,

clenched fists, and an

attitude. Both the physical and emotional makeup of the
identified bully, and the person experiencing bullying has
changed. The concept of bullying has been mainstreamed into

society as a glamorized rise to power by movies such as
Mean Girls

(2004) .

Unfortunately, the saying,

"Kid's will be kids,” has

sparked the need for this research and the concept of

undercover anti-bullying teams. This review of literature
focuses on definitions of ’’bullying", the topic of
relational aggression, the characteristics of an person

identified as a bully and a person identified as a victim,

14

anti-bullying approaches used in school, and the use of
power.

What is Bullying?

When a child enters the school system, that child
brings a host of identities with them. Among them, 'they
bring their family,

identities.

socio-economic,

and their racial

Bullies are believed to target individuals

with significant differences from themselves.

Bullying,

according to Jacobsen (2007) must consist of three
elements; it must be intended to harm, repetitive, and

there must be a power differential between bully and victim
(p. 1). Bullying behavior has also been referred to as peer
victimization

(Rigby,

2003). Peer victimization occurs when

children are the victims of maltreatment by other children.

Card,

Issacs and Hodges

(2008) align the definition of

bullying with peer victimization; ’’being the target of

aggression by peers"

(Card, Issacs & Hodges, p.

Aluede, Adeleke, Omoike, and Afen-Akpaida

125).
(2008)

suggest that victims of bullying are selected based on the
belief that they are unlikely to retaliate. Bullying has
far reaching implications that include infringements on a
child's right to human dignity, privacy,
15

freedom and

security (Aluede et al., p.

151). Perhaps the most all-

encompassing definition of bullying comes from Whitted and

Dupper (2005) which states,

"bullying is the unprovoked

physical or psychological abuse of an individual by one
student or a group of students over time to create an
ongoing pattern of harassment and abuse"

(p.

167).

"Kids Will Be Kids..."
Teasing and bullying are believed, and taught, to be a
natural part of childhood, especially of school life

(Whitted & Dupper,

2005; Jacobsen, 2007; Rodkin et al.,

2007; Adams & Lawrence, 2011). To understand bullying, one
may need to understand child development (Card, Issacs &

Hodges,

2008) . Bullying begins in the early stages of

childhood when individuals start asserting themselves at
the expense of others, thus establishing an individual's
social dominance

(Rigby, 2003). Adults have the tendency to

believe in the notion that,

"That's just the way kids are,"

and this mentality is believed to be a leading factor in

the lack of educational intervention into bullying behavior
(Young, Boye,

& Nelson, p. 298).

16

Incidence of Bullying

This study focuses on the experiences of students in
New Zealand experiencing bullying, whether as a bully or as

a target. According to the U.S. Department of Justice,
nearly 28 percent of students aged 12 through 18 reported

they were bullied at school during the 2008-2009 school
year (NCES, 2011, p. 336).

When contrasted, in 2008,

according to the Trends in International Mathematics and
Science Study, New Zealand ranked second among 37 countries
when it came to occurrences of bullying in elementary

(primary) schools. In a 2008 study conducted with roughly

5,000 New Zealand fifth graders, close to three-quarters of
those students reported being bullied within the previous

month (Dunne, 2008). Bullying behaviors, are maintained by
tangible reinforcers such as stolen lunch money, and social
reinforcers such as using instances of bullying to

entertain others

(Whitted & Dupper, 2005,

167).

According to Goodwin (2011), only four percent of
bullying is seen by schoolteachers and administrators

(Goodwin, 2011). Findings from a recent study by Turner,

Finkelhor, Hamby, Shattuck and Ormrod (2011)

found that

school based bullying occurs in large numbers, however a
17

considerable amount of bullying occurs away from school
settings

(Turner, et al., 2011).

Characteristics of a ’Bully'
Common conceptions of a bully have changed over the

course of just a few short years. In movies, television,
and plain old storytelling, the person identified as a

bully is often portrayed as someone physically larger, more

gruff, and mean-spirited by nature.

One type of bully,

defined by Ken Rigby (1996) was a child who is vicious,
uncaring,

and un-empathetic. Another type of bully is one

who is a member of a group who builds its strength by
harassing students who they deem as vulnerable.

By today's

standards, the bully of yesterday is one of many that roam
the hallways and schoolyards of society today.
Based on David Fitgerald’s

(1999)

"Bullying in Our

Schools," a bully can be one who can be "sullen, secretive,
and difficult to approach"

(Fitzgerald,

1999). Oftentimes,

the antidote adults give children who experience bullying

is an explanation that someone who picks on someone else
may have some personal issues, or are being picked on by

someone else at home. Studies suggest that some bullies see

their behavior as normal, because they grow up in families
18

in which everyone regularly gets angry and shouts,

or they

are in home environments with a lack of support,
involvement, and responsiveness

(Card,

Issacs & Hodges,

2008; Aluede et. al , 2008).
Bullies are traditionally male, popular, and often
athletes with excellent social skills and the ability to
manipulate others

(Wei & Jonson-Reid, 2011). According to

Dr. Case Tobin, and Jenny Duncan

(2007), both males and

females engage in bullying but the nature of bullying

differs between the sexes. Males are believed to "display
more overt forms of aggression" (p. 20). Based on the

assumption that society is patriarchal by nature, the

research suggests that boys are more likely to initiate
bullying than girls

(Rigby 2003; Tobin & Duncan,

2007).

That is not to say that girls cannot be bullies. Girls are
more likely to engage in gossip, telling lies, betraying

trust, passing notes, ignoring or excluding the identified
victim (Aluede et. al, p. 153; Kenny, McEachan & Aluede,
2005).

Ruth Woods

(2009) argues that some boys who are more

aggressive are "popular because they use aggression to gain

status and dominance, to undermine those of lower status",
(Woods,

2009, p. 223).
19

The Victim Of Bullying
Students who experience bullying are oftentimes

labeled as victims of bullying. These students are
described as more anxious, careful and insecure, compared

to other students in general

(Aluede et. al, p. 153). While

the behavior and physical makeup of a bully may have

changed over the years, the characteristics of a victim or
target of bullying have not. Children who experience
bullying are more likely to be psychologically introverted
(Rigby, 2003).

According to Nansel et al.

(2001), "males both bully

others and are bullied significantly more often than
females,"

(p. 2096). Victims have a tendency to have lower

self-esteem, be physically smaller, and more sensitive

(Mahady Wilton,

Craig & Pepler, 2000). While many victims

of bullying are not physically smaller, that thread of

lower self-esteem will render even the most physically
strong individual powerless.
A less common type of victim is the "proactive

victim."

This particular victim of bullying has a

combination of anxious and aggressive traits, which can

sometimes provoke classmates into victimizing them, based

on their "overactive and irritable behavior"
20

(Aluede et.

al, 2008, p. 154). Whether provoked or unprovoked, bullying
cannot exist without a victim.

The Use of Power
The relationship between bully and victim is one based

on the use of power. Bullying occurs when a person
willfully and repeatedly exercises power over another with

hostile or malicious intent

(Houghton, Nathan & Taylor,

2012). Over time, the repetition of this exercise of power

becomes directed at specific individuals and is carried out
by one or several other people who are stronger than the
victim (Aluede et. al, 2008).
Bryan Goodwin (2011)
ladder.

compares bullying to a social

"Stated bluntly, many kids climb the social pyramid

on the backs of other students, using ostracism, ridicule,

and gossip to gain social status"

(p. 82).

the 'characteristics of a victim'

section, strength doesn't

As mentioned in

necessarily mean brute strength. Being ’stronger’ than a

victim often may mean having more emotional or mental power

over another individual. A bully having that emotional and
mental power over someone takes the victim's power away,
ultimately strengthening and empowering the bully. Bullying

behavior itself reinforces approval of the bully from
21

peers. When bullies discover that tearing others down

boosts their approval from peers, they are likely to do it

again and again (Houghton, Nathan & Taylor,

2012; Hudson &

Bruckman, 2004; Olthof & Goossens, 2007). The social status
of a bully is seemingly elevated when his or her power over
another is observed, approved and confirmed by others.

Forms of Bullying: Direct and Indirect Bullying

Direct bullying constitutes "open attacks on the
victim"

(Olweus in Aluede et. al, p.

can be physical or verbal in nature

152). These attacks
and are usually

conducted in the presence of others. Research supports the

notion that boys engage in more direct forms of bullying,
especially more physical attacks on victims

(Woods, 2009;

Owens, Shute & Slee, 1999; Rodkin, Farmer, Pearl & Van
Acker, 2006) .

Indirect bullying constitutes social isolation and
sharp exclusion from the group. For those individuals who

have experienced this form of bullying, the isolation can
feel just as painful as the more physical and verbal forms

of bullying. As outlined in an earlier section, boys are
more likely to exhibit more physical and verbal bullying

behaviors, whereas girls are more likely to engage in
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gossip, telling lies, betraying trust, passing notes,
ignoring the identified victim, or excluding the victim
(McEachan & Aluede, 2005).
Oftentimes, the intensity of indirect bullying is

magnified based on the reactions of the target or victim.
For instance, an individual is on the receiving end of

intentional exclusion in a classroom setting. This

individual, or target, sits alone across the room from his
or her aggressors who continuously taunts and provokes the

target to the verge of emotional breakdown. The reaction of
the target was the ultimate goal of the aggressors.
Cyber-Bullying
Cyber-Bullying is defined as the use of technology to

repeatedly harass, intimidate, or threaten another
individual (Erdur-Baker, 2010). Patchin and Hinduja

(2006)

further define cyber-bullying as using any form of

technological device such as the internet or mobile phones

for hurtful and intended conversation.

An Ipsos/Reuters

study on cyber-bullying was published in 2012. The study
polled more than 18,000 participants in 24 countries
worldwide, and found that one in ten

(12%),say their child

has experienced cyber-bullying, while one in four (26%)
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say

they know a child in their community who has experienced

the same

(Ipsos, 2012) .

Some of the paramount factors in distinguishing

traditional bullies from cyber-bullies, as argued by ErdurBaker (2010), include "impersonation, decreased fear of

being caught, anonymity, and being more aggressive online

than they are in person"

(Erdur-Baker, p. 121).

As compared to traditional forms of bullying, which

are typically associated with popularity in a school or
social context, the power of the cyber-bully is associated
with computer literacy. The technological realm for cyber

bullies can be considered a parallel world to the

classroom, playground, and social realm of traditional

bullies. With these technologies becoming more accessible,
teens are using these methods to engage in harassment,
intimidation,

and taunting of others. This power is

displayed through acts such as controlling topics for

discussions in a chat room, posting inflammatory messages

on social networking sites, and/or kicking someone off of a
bulletin board. Cyber-bullying allows aggressors to

establish a dominant identity in the absence of person-to-

person contact, thus enabling that individual to build a

persona devoid of empathy.
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Bystanders: The Silent and Powerful

If bullying were thought of in terms of a movie, the
person being bullied and the identified bully would play

the lead roles, and those around to witness are the

supporting cast. One cannot exist without the other.
Supporting cast members are also known as bystanders, or
those who do not actively engage in the bullying of another

person, but assist the bully with passive-aggressive
remarks or behaviors. Hudson & Bruckman (2004) describe the

bystander effect as when individuals are less likely to

offer assistance in times of emergency when other people

are around as witnesses.

Salmivalli, Lagerspetz, Bjorkqvist, Osterman and
Kaukiainen (1997)

identified six different roles that

individual students play in the bullying process. There are

the obvious bully and victim roles, but in addition there
are the "followers" which serve as the bully’s assistants

and oftentimes reinforcers of bullying behavior and norms.
There are ’defenders’; those who stand up for victims and
intervene when necessary to help the victim. The last roles
they described are the ’outsiders’ or 'passive bystanders'

who withdraw from the scene and deny that any bullying is
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taking place and become a silent audience (Salmivalli et.
al,

1997, p. 94).

Research suggests there is a deep, humanistic desire

and need for children to feel accepted by their peers
(Maslow,

1970; Honneth,' 1995; Baumeister & Leary 1995;

Olthof, 2007).

Students are oftentimes reluctant to

intervene on behalf of a victim of bullying despite

generally disapproving of bullies and sympathizing with the

person being bullied (Gini, Albier, Benelli & Altoe, 2008).
Olthof & Gossens

(2007)

claim,

Bullying is at least partly motivated by a desire to

be accepted by other bullying children and that it is
accompanied by a lack of such a desire with respect to
victims, outsiders, and defenders

(p. 17)

Bullying Across Racial Lines
Racial bullying, according to Whitted and Dupper

(2005),

consists of "making racial slurs, writing graffiti,

mocking the victim's culture, or making offensive gestures"
(p. 168). There is, however,

little evidence that suggests

ethnic minorities are "more or less victimized, on average,

than ethnic non-minorites".

(Card, Isaacs & Hodges, p.

126) .
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Larochette, Murphy & Craig (2010)

suggest that race

can be an individual risk factor for bullying and
victimization

(Larochette, Murphy & Craig, 2010) . This

study cites the theory of in-group bias to argue the role
of race in bullying behavior. In-group bias suggests that'

groups are formed based on common and shared
characteristics. For the purpose of this study, and its
relation to in-group bias, members of a racial majority in

a school setting are more likely to engage in forms of

exclusion of members of a racial minority. Members in the
racial minority are considered the out-group, and members
of the racial majority are considered the in-group. Those

who are a part of the out-group are deemed as a threat and

dissimilar to members of the in-group.
Within a racial and ethnic context,

in many cases, the

victims of bullying are the historical victims of
colonialism, with those of the dominant culture,
traditionally White Europeans, exerting power over the

minority. As an example, evidence from an Australian study
suggests that Aboriginal students are more likely than
other students to be the recipients of verbal abuse
2003). From observing New Zealand students within

restorative counseling meetings, and exploring the
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(Rigby,

experience of bullying from victims within the undercover
team stories in this project, multiple students mentioned
some element of their ethnic background being a factor in

the bullying.

Bullying Within The Context of Gender
Roles and Sexuality

A concept that supports the idea of high numbers of
male engagement in direct bullying is the Construction of

Hegemonic Masculinity, termed by Connell, Gilbert & Gilbert

(1995; 1998). This concept symbolizes the characteristics

boys exude that lead them to engage in oppressive behavior.
This theory becomes increasingly more prevalent when
boys bully other boys who they do not feel are masculine

enough. This results in the use of sexual connotations that
are used to insult others who these individuals regard as

"gay"

(Rigby 2003). The use of this derogatory language is

quite common in school hallways and text messages of teens

across the globe. The use of language and behavior relative
to gender role stereotypes is not exclusive to young boys.
Girls that are deemed outside of the construct of

femininity by other girls, are also often the target of
this type of direct bullying. Olthof and Goossens
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(2008)

argue, "There is still an almost complete gender

segregation among early adolescents"

(p. 28).

Sexuality, or the perceived sexuality of an

individual, is oftentimes a reason why students that self

identify as lesbian, gay, bi-sexual or transgender (LGBT)
are bullied. Although tolerance and acceptance of persons

in the LGBT community is increasing, LGBT individuals
continue to face what Mufioz-Plaza, Quinn & Rounds

(2002)

describe as "extreme social, legal, and institutional

discrimination"

(p. 52). Pierce argues that instances of

harassment and bullying that involve sex, sexual
orientation, and gender nonconformity are derived from

social factors and assumptions that are not related to
"typical" bullying

by Wilton (2000)

(Pierce, 2011). Homophobia, as defined

is "an irrational fear or disgust towards

lesbians or gay men"

(p.4).

For youth under the LGBT umbrella, verbal harassment

is the highest form of bullying reported (Mellin &
Hinojosa, 2011). Nearly two-thirds, or 61%, of LGBT youth
reported feeling unsafe in their school environments

because of their sexual orientation, according to the 2009
Gay, Lesbian and Straight Education Network (GLSEN)

climate survey (GLSEN,

2009). Roughly 72.4% of the
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school

participants in the survey reported hearing homophobic
remarks like "dyke" or "faggot" either often or frequently

at school.

40.1% reported being

In that same survey,

physically harassed, and 18.8% reported being physically

assaulted because of their sexual orientation (GLSEN,

2009).
Traditionally homophobic ideas and rhetoric have
permeated through various institutions within society;

namely religious environments,
environments,

social and familial

and the media. Within the United States and

elsewhere, the major social institutions teach the
incompatibility of homosexuality with traditional gender

roles

(Newman & Muzzonigro, 1993).

Relational Aggression
A common form of indirect bullying is relational
aggression. Young, Boye & Nelson

(2006)

define relational

aggression as "harm that occurs through injury or
manipulation of a relationship"

Stephen Leff (2010)

(p. 297). Nicki Crick &

define relational aggression as a

"subtle manifestation of social exclusion and rumors"

(p.

504). Relational aggression can be attributed to a host of

difficulties including peer relationship issues, behavioral
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difficulties, struggles with academics,
conflicts

(Crick & Leff, 2010).

and teacher-student

Increased social

interaction with aggressive friends could raise the risk of

an individual engaging in bullying (Wei & Jonson-Reid,
2011).

Based on the above findings,

relational aggression

can be just as harmful, if not more harmful,

as physical

aggression. With regard to relational aggression, harm is

seen and felt in more subtle and more covert ways. Bringing
the concept of relational aggression into the conversation

of bullying is a comprehensive measure that addresses both

the instigators and targets of bullying.
From preschool to adolescence, victims or targets of

relational aggression are believed to concurrently
experience "social-psychological maladjustment such as peer
rejection, internalization problems, and externalizing
difficulties" (Young, Boye, & Nelson, p. 303, 2006).
Addressing these issues, especially while in the school
setting,

can be particularly difficult for teenagers and

young adults due to the added pressure of establishing an
identity that is congruent with their peers. Research has

shown that children who are viewed as popular will use both

physical and relational aggression to ascend or assert
themselves within their social status.
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Anti-bullying Approaches: Restorative Measures
To an extent, bullying has been widely regarded as a

simple part of adolescence and navigating through a child’s
years in school. Only recently, it appears, has there been

a surge in interest and assertive action taken to address
bullying. Rodkin,

Farmer,

Pearl and Van Acker (2006)

argue,

’’Intervention strategies that overlook how normative
peer culture supports some aggressive children are missing

an important aspect of how childhood aggression is
maintained"

(p. 199).

The "no blame approach" to bullying was developed by

Maines and Robinson (1994)

in the early 1990’s. This

approach is designed to sensitively and effectively deal
with bullying in schools. It is apart of an overall
strategy that has been used effectively in primary and

secondary schools. This method has been referred to as a
"counseling method which stresses a non-punitive response

to bullying"

(Tyler, 1998, p. 26).

The "ecosystemic approach" to bullying was developed
by Molnar and Lindquist

(1989). It is a pragmatic approach

to changing problem behaviors in a school that have existed

over a long period of time.

It does not rely on punishment
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or control, and the problem is not identified with the
individual, but with the social environment as a whole.

This approach takes the spotlight off of the bully and
directs it toward the environment that the bully, and
victim, are a part of.
Undercover Teams
In 2004, Bill Hubbard created the term 'undercover

team,f as an implementation of the 'no blame'
bullying created by Robinson and Maines

approach to

(1997). As the 'no

blame' approach to bullying is more sensitive and inclusive

with regard to bullies, the undercover team picks up on

that element of inclusion in order to facilitate change on

behalf of the individual being victimized, and the bully.
The student who is reporting bullying works in conjunction
with the counselor, teachers, and students to create a

Totalizing language, as outlined by Winslade and Monk
(2008),

"seeks to summarize the whole nature of a person

under one heading" (Winslade & Monk, p. 229). Totalizing

language, such as labeling someone a "bully" or a
"bystander" based on one, or even multiple, instances of an

individual participating in either, goes against the

narrative principle undercover teams stand on; building on
the more positive, alternative story. "The challenge is to
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create an opportunity for each of them to step out of the

story of bullying and into another storyline that is
incompatible with ongoing bullying"

(Winslade & Williams,

2012, p. 128). True to narrative practice, undercover teams
shy away from totalizing language on the part of the
identified bully(ies) as to build on the goal of change,

and creating a more positive outcome for all involved.

Michael Williams

(2010) offers this description of an

undercover team:
The undercover team invites students into a

storyline where they are given a mission to
eliminate bullying by providing the ones
responsible for the bullying with new relational

spaces from which to act that are incompatible
with the original storyline of bullying

(p. 5).

The unofficial narrative therapy slogan, "the person

is not the problem; the problem is the problem," is a part
of the foundation of an undercover anti-bullying team
(Winslade & Williams, 2012, p. 128). Within the context of

undercover teams, the 'no blame' thread is highlighted in
the collaborative effort of the team; which includes
persons identified as bullying or causing harm to the

victim. The premise of an undercover team is to restore and
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mend relationships tarnished by the effects of bullying and
peer victimization

(Winslade & Williams, 2012) . Unlike more

commonly used and traditional forms of anti-bullying

programs, undercover teams represent an approach to
addressing problem behavior that does not seek to punish or
isolate either the person initiating bullying, nor the

person being bullied.
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CHAPTER THREE

METHODOLOGY

As outlined in earlier chapters, this project is
unique in the way of collecting stories from the
perspective of, and in the words of, a victim of bullying.

The data for this project comes from Edgewater College, a
high school in Pakuranga, New Zealand. Michael Williams,
head of guidance and student support at Edgewater College,

facilitated a series of undercover anti-bullying teams

(UT)

and collected data from each team analyzed in this project.

This project falls within the parameters of a

qualitative research study. Within the context qualitative
research,

each of the participants analyzed in this project

brought forth their individual perceptions of reality

within the context of their experiences with bullying. The
subjectivity typically found in qualitative research stems
from the natural conditions in which the research is

conducted. One of the characteristics of qualitative
research is the insider viewpoint where reality is based on

the perception of the individual

(Lichtman 2012).

The data consists of a collection of stories from
thirty-five undercover anti-bullying teams
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(UT). The

stories are first-hand accounts of bullying experiences as

they happened to the victim. Undercover teams consist of a

victim and counselor,

in conjunction with

students of

influence and the bully, working as a team to create change

and support the victim reporting bullying.
The ideal UT will consist of four students of prestige
and two of the "worst bullies." The purpose of this team is
not only to provide a voice for the victim, but it is also
in effect to provide the identified bully(ies) an
opportunity to be a change agent in ways that are non

blaming. The 'non-blaming' aspect of the UT stems from the

narrative therapy technique of isolating the problem and
not the person.

Participants and Demographical Data
The participants in the undercover teams are students

ranging from year nine to year thirteen at Edgewater
College, a high school located in Pakuranga, New Zealand.

Pakuranga is a lower middle socioeconomic suburb south of
Auckland, New Zealand. This school serves approximately 900

year nine to year thirteen students

18).

(aged between 13 and

In New Zealand, the schools are allocated a

socioeconomic decile rating, which is used for differential
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school funding purposes. The decile ratings are drawn from

the census. The decile ranges from one to ten. Decile one
would be considered a low socioeconomic decile and decile

ten would be considered a high socioeconomic decile. The
school grade levels are divided into 'primary,’

'intermediate,' and 'secondary' levels. Edgewater College
is a. high school

(secondary) that draws on a school zone

which is rated decile four.

Primary schools are for students aged 5-11.
Intermediate schools are for students ages 10-13,

and

secondary schools are for students ages 12-18. For example,
a "year 10 student" would be equivalent to a freshman in a
U.S. school. According to the 2006 census,

Pakuranga's

student population demographics for the entirety of the

school district stated that there were roughly 15,273
students. Of the 15,273 students represented in the census,

47.6% were classified as European,

7.3% Maori, Asian and

Pacific Peoples were classified as roughly 36% of the

population, and less than 10% were classified as coming
from overseas or from other ethnic backgrounds

(Electorate

Profile, 7, 2009). Edgewater College is on the lower

socioeconomic end of the electorate scale. The gender,
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ethnicity and grade level of the participants within the

undercover teams analyzed in this proj.ect are unknown.

Data Collection
The UT stories analyzed in this project were collected

between 2004 and 2011. Williams transcribed the events of

each UT for the purpose of providing a service for the
school to evaluate over time the effectiveness of this

intervention method. As my research analyzes the nature of
bullying taking place, that part of the data was collected

directly from the victims'

accounts and in their own words.

An additional purpose of Williams' transcription of the
victims' words was to read aloud to the undercover teams
and gauge the impact of the victims'

stories through the UT

actions and reactions.

Students participating in the UT process begin by
reporting to Michael Williams the type of bullying that had
been occurring. Through 2004 to 2011, Williams gathered the

thirty-five undercover team stories examined in this
project and transcribed them for use within Edgewater

College.

Following a.consistent method of recording

students'

worksheet"

responses, Williams created the "undercover team

(Appendix B).

The worksheet begins by:
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(1)

asking the victim reporting bullying to give an explanation

of what took place, how these events are making them feel,
and asking the victim how they would ideally like things to
be;

(2) having the victim give the names of six students

whom they would want to participate on the team,
two of the worst bullies;
undercover team;

including

(3) the five point plan of the

(4) monitoring of the bullying issues and

outcomes through conversations with both the team and the

victim; and (5)

an overall evaluation of the undercover

team at its completion (Williams,
my study,

2011). For the purpose of

I will be focusing on the first question on the

undercover team worksheet; an explanation of what type of

bullying has occurred.

The data used in this project falls within the scope

of qualitative archival data, and meets ethical standards
approved by the California State University, San Bernardino

Institutional Review Board (IRB)

(CSUSB IRB application,

Appendix A). Once the IRB approved of the research

parameters, I received the collection of UT stories in

August of 2011, while conducting fieldwork in Auckland, New
Zealand. In preparation for conducting this research

project, this data was disbursed in various sections to my
colleagues Felipe Barba, Harpreet Uppal,
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and Juanita

Williams, and myself. Uppal received all of the data
directly from Michael Williams as she was conducting her

fieldwork at Edgewater College. Uppal and I received the
first-hand accounts of bullying from the victim, Williams

received surveys that the participants had filled out to
gauge the effectiveness of the UT, and Barba received the

part of the data that outlined the actions taken by the UT
to address and remedy the bullying that occurs. Actual
names of participants were redacted in the collection of
stories my colleagues and I received.

I had no contact with

the students participating in the undercover teams, nor any
subsequent data from the undercover teams that I was

analyzing.

Data Analysis

To analyze the nature of bullying according to the
victim in the UTs, I used typological analysis, which is a

form of putting data into groups based on clear criteria
(Cohen, Manion & Morrison, 2007).

My approach to breaking

down the data was to identify themes and patterns involved
extracting key words to describe various behaviors. I

looked through each of the stories once to find action
words that symbolized an act of bullying. For example,
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while conducting fieldwork, I would hear the word "hiding"
quite frequently.

It is common for school-aged kids in New

Zealand to refer to a physical fight as a "hiding." As I am

not a native New Zealander, my initial American instincts
prompted thoughts of the classic game of "hide 'n go-seek".
However, as this is a common Kiwi term, I wrote it down and

marked a tally next to it each time that phrase came up in
one of the UT stories to track the frequency of that form
of bullying. The same procedure was used to extract other
forms of bullying described by the identified victim.

After reading through each story and tagging the
form(s) of bullying in each story, I compiled the key terms
into a spreadsheet for easier access to the various forms
of bullying, and then documented all the direct quotes from

the victims describing what type of bullying had taken

place under each of these headings. This spreadsheet of

data was used to map and explore trends in the victims'
stories, and frequency of the particular form of bullying
addressed.

42

CHAPTER FOUR
RESULTS

"What happened?" This question is asked numerous times

over the course of a school day by students, teachers, and
staff. Whether it be a playground conflict, an account of a
missed meeting, or a spill inside of the cafeteria, this is

the beginning of conflict resolution. For the purpose of
this project, this question is the key to the door of
understanding the nature and extent of bullying reported by
victims within the thirty-five undercover teams.

When developing an undercover team, Michael Williams

first interviews the victim to establish the story of what
has occurred. He helps the victim complete an undercover

team sheet that begins with asking for a brief outline of
the incident or concern. In addition, the time and location
of the incident are also taken into account. Within the

scope of my project, the time and location of bullying
incidents were not analyzed. Williams explains the process

of how an undercover team works to the victim to gauge the
impact a team may have on that individual. This aspect of

the undercover team is particularly powerful,•because it
gives the victim a platform to be heard; a voice that may
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have been stifled by the power of a bully. The victim's
account of what occurred is recorded by Williams, and read
aloud to the undercover team during their first meeting..

The purpose of reading the victim's words is to give the

team an understanding of what type of bullying took place,
and to give them a chance to imagine themselves in the
position of the victim.
For the purpose of this project,

first-hand accounts

of bullying are examined in subsequent paragraphs. The
material comes directly from the thirty-five victims

reporting it to Williams as a part of the undercover team.
I will leave the victim's words describing their bullying
experiences as raw as possible, using interpretations

sparingly for broken sentence structure and language
barriers. While reading through the various victim

accounts,

I was able to categorize types of bullying within

multiple contexts.

I categorized the types of bullying into:

bullying;
harm;

(2)

indirect bullying;

(1) direct

(3) the threat of physical

(4) physical bullying; and (5) verbal bullying. As

explained in previous chapters, the literature defined

direct bullying as open attacks on the victim. The attacks
can be either physical or verbal and usually occur when
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others are around to witness. The literature outlined

indirect bullying as a form of sharp exclusion of an

individual from a group. In addition to the segments of
bullying listed above, I also will discuss the role of

bystanders and their effect on victims within the context

of bullying the victim identified.

Forms of Direct Bullying Experienced By Victims

Within the undercover teams, six of the thirty-five
victims reported being threatened physically by someone

whom they identified as a bully or a bystander.

In half of

the physical threat accounts, the aggressor threatened to

have someone else physically harm the victim. As stated in
earlier chapters,

in New Zealand schools, the term "hiding"

refers to a physical fight.
"People are calling me names and pushing me and

threatening to give me a hiding."

(Participant 1,

personal communication, 2004).

"I also heard that I was going to get a hiding
after school and I have done nothing."
(Participant 3, personal communication, 2004) .

"She said that she was going to get her humongous
boyfriend to beat me up and to watch my back."
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(Participant 4, personal communication, 2005).
"They said they wanted to fight and I said I

wanted to study." (Participant 9, personal
communication, 2006).
"It started off in English: the bully said,

'What

are you looking at? I am going to get my big
sister onto you.'"

(Participant 20, personal

communication, 2008).
"He got really mad and started swearing at me and

said he was going to kill me."

(Participant 34,

personal communication, 2011).
Through continuous threats of physical harm, the bully
builds a psychological cage around the victim. To some that

bully others, the pleasure of seeing fear within victims

appears more significant than actual physical violence.

Physical Aggression and Intimidation

Of the thirty-five victims, ten reported being

physically targeted by one or more bullies; nearly twice as
many cases as there were threats reported. It is likely

that there are higher numbers of threats of physical harm
taking place in the school community, which never became

part of the corpus of information in this study, because
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the victims never came forward to speak to the school

counselor about them. Perhaps students are not reporting
those, because they do not deem them 'as serious'

as actual

acts of physical aggression. Another cause of this could be
a desire of the bully to solidify their power over the

victim through a public and overt act of aggression.
Threats are much harder to prove and prevent, thus the

higher reports of actual physical harm against victims.
As covered in depth by my colleague Harpreet Uppal

(2012)

in her study of the effect of bullying on students

participating in undercover teams, students reported

various feelings and expressions of emotion from being

bullied. In the case below, a student is verbally abused,

and subsequently physically abused following an expression
of anger toward the bully. In New Zealand, students
referred to what is known in the United States as raising

or 'giving the middle finger' as 'pulling the fingers'.

"There was this other kid who was calling me a
faggot and he pushed me and punched me after I

pulled the fingers."
communication, 2005).
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(Participant 7, personal

Participants who were targets of physical aggression
reported being punched, pushed, and kicked by their

aggressors.

"One kid spat in my face when I was on my way to
class."

(Participant 34, personal communication,

2011).

"Sometimes they deliberately push me into walls
and bump into me when they walk past and nobody

else is looking."

(Participant 35, personal

communication, 2011) .

In the cases of verbal and physical intimidation,

students reported receiving intimidating looks, continuous
physical harassment and psychological degradation.
"He throws pens at me and has tipped water down
my back. He tried pulling my bra strap. He even

wet my seat so that he could mock me if I sat in
it."

(Participant 16, personal communication,

2007) .

"This morning, I heard some kids making up a song
about me;

'Why was I born, how can she still be

alive, whenever I look at her, my own eyes will
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crack,'

they were singing."

(Participant 26,

personal communication, 2009).

"I also get the evils

(intimidating looks)

and I

have to sit amongst people I think might hate

me."

(Participant 3, personal communication,

2004) .
The.victim within this team describes the contemptuous

looks she receives from aggressors and bystanders. This
student illustrates a more public and painful, yet passive
form of bullying.

Theft and Destruction of Property

A form of physical aggression within the context of
bullying is the theft or destruction of personal property.

Four of the victims reported their personal items being
either stolen or tampered with in some form by one or more
aggressors. The majority of these accounts have an element

of public humiliation attached to them.

"When I am in science, people take my stuff, like
my pencil case; sometimes they open it up and tip
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all the stuff out on the floor,
throw it out the window."

sometimes they

(Participant 2,

personal communication, 2004).
"It's the same kid who pissed in my bag and on my

computer one day behind the tuck shop."
(Participant 7, personal communication,

2005).

"In my other school they used to write in my

books and they threw me in a prickle bush."
(Participant 9, personal communication,

2006).

"In science class, this other kid knocked my
pencil case to the ground and I cracked and lost

it and hit him." (Participant 21, personal
communication, 2008) .

"She took my money, and I said nothing. She
opened my bag and then she got the money out of

my bag. She asked me if I had any more money, and
I told her. She took it and never gave it back."
(Participant 15, personal communication,

2007).

Through stealing or destroying someone else's
property, an aggressor is exhibiting behavior that could

mimic a pattern of deficiency in his or her own life at
home. Oftentimes, when a bully begins to steal from others,

it is because something may have been stolen, or never
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given to them. This could be something as basic as time, or
attention. The lack of these basic elements in the life of

a child manifests itself in aggressive behavior. It is
noticeable in one of these examples that the victim

contemplates, and in this instance gives in to, a form of
physical retaliation (e.g;

'I lost it and hit him'). But

the bullying relation stays intact. Such actions are not
spoken about as succeeding in ending the bullying.
In some victim's accounts, multiple bullies were

identified. Some students reported instances of being
threatened by groups of peers at unexpected times.

"It's as if a big gang of girls hate me for no
reason."

(Participant 1, personal communication,

2004) .
"I was waiting by the tree at school at interval
for my friends and all the girls came around and
threatened me."

(Participant 9, personal

communication, 2006).
"A group of boys were lined up on both sides of

the entrance way and they were saying stuff to me

and yelling stuff at me as I walked past."
(Participant 31, personal communication, 2010).
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The impact of bullying often lies in the number of

people involved, whether directly, or indirectly. As the
saying goes,

'Misery loves company,' and aggressors who

keep a group of people around to share in the bullying of

others, establish a network of power that is difficult to

break. Those who join in on bullying are often individuals
who want to avoid being a target of bullying themselves.
The leaders of the bullying have an audience to play to,

and bullying thus becomes a performance in front of an

audience. This is another way in which bullying can be a
relational, rather than just an individual act.

Verbal Bullying and Aggression

The Element of 'Difference'

Among all subsets of bullying I placed the victim's

stories into, the most prevalent form of bullying that
occurred was verbal bullying. In nearly every team, the

victim reported derogatory name-calling by an aggressor.
This was often reported as the initial or foundational
basis of the bully-victim relationship.

Victims often reported being ridiculed because of a

physical handicap or personal characteristic. As students
typically struggle with establishing their identity during
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adolescence, this task is made more difficult when a
physical characteristic or disability is magnified in a
negative way. In the following cases,

students who have a

physical disability are being targeted for their ability
status. One victim is a student who is targeted because of

their artificial limb and use of a wheelchair.
"Kids kick my wheelchair. They kick the bottom of

my shoe because it's big."

(Participant 12,

personal communication, 2006).

"(Kids) mock me a lot saying things like

'legless' and other really mean things. They call
me names and don't seem to know when to stop

teasing me."

(Participant 2, personal

communication, 2004).

Victims of verbal bullying within the team stories are

reporting examples of teasing and personal attacks based on
physical traits. It seems that any form of difference is
picked out and targeted. It can be argued then that
bullying establishes and polices social norms within a peer
group. These comments are powerful enough to break down

self-confidence that takes students years to build up and
communicates to the victims the message that they are not

acceptable to others in the peer group.
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"It's mainly about my mole and everybody's

calling me names and mocking me about it ...

People drawing on their faces and name-calling

are definitely the worst parts.
what they are saying."

'Mole man' is

(Participant 32, personal

communication, 2011).

"I was waiting outside science class and he comes

in and then he comes over and tells the girls,

'He is too fat to fit in his car.'"
6, personal communication,

(Participant

2005).

This victim in the following case is being targeted
for her natural red hair. The student goes on to explain

how her reactions to the comments inflame her peers,

continuing the cycle of teasing and bullying. This victim
is displaying traits of the 'proactive victim' as outlined

in my literature review.

"I am still getting comments about my hair and
the way I act around people. People still mock me
for speaking loudly and getting angry because of

the problem. I take it out on others, which makes

them hate me." (Participant 30, personal
communication, 2010).
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Bullying And Sexuality
In some of the stories, victims identified sexual
themes within the types of bullying they reported. Victims

reported being questioned about their sexuality with the
use of homophobic language, and ridiculed about their

ability to establish romantic relationships.
"Then she started saying that I couldn't get a
girlfriend and if I could it must be a rat."

(Participant 4, personal communication, 2005).

This is a form of intimidation used by bullies to

establish social superiority, and continue oppression on
the foundation of heterosexism.

With these specific

attacks on an individual's personal identity, one who is

struggling with defining their sexuality may experience

deeper feelings of dissonance between who they are and what
they are hatefully accused of being.

A student who is gay, or dealing with questions
surrounding their sexuality, and is continuously attacked
with derogatory terms about their sexuality, will perhaps

become more inclined to keep his or her sexuality hidden
for fear of humiliation. Comparatively,

if a student who is

not gay is continuously targeted with sexually derogatory
language, this student could be provoked to the point of
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violence against their aggressor to prove their
heterosexuality. Once again, the bullying establishes for

the victim, and for any bystanders observing what is going

on, what the social norms are and creates consequences for
any deviation from the norm.

Racial Bullying

There were three instances of racial bullying reported
by victims. Two of the victims belonged to an ethnic

minority.

"She mocks me for being white and weak and calls
me a midget."

(Participant 20, personal

communication, 2008).

"One girl said,

'Fuck (student's name), fuck your

India,' and some other words. I don't know what

to say.

I say,

'Why are you so mean?'

'Nothing, nothing.'"

She says,

(Participant 29, personal

communication, 2010).

"Everyone started calling me 'snoop-dog'
was getting annoying

and it

[...] When it is lunch time,

he calls me names and calls me a 'kaffir'."
(Participant 17, personal communication, 2008).
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According to Merriam-Webster's dictionary (2011),

'kaffir' is a derogatory term that refers to black people.
The term is a common insult in South Africa, and Edgewater

College does have a proportion of immigrants from South
Africa.

Using 'kaffir' to describe someone is equivalent

to the use of the term 'nigger'

in the United States.

As outlined in my literature review, bullying that
occurs across racial lines is often within the concept of
'in-group bias.' This concept suggests that groups are

formed based on common characteristics. Historically,

members of an ethnic minority, also known as the 'out
group'

in the context of in-group bias, are seen as

dissimilar to the white majority. Any indication of being
apart of a minority places one in that out-group. Within

this victim's account, with relation to in-group bias, the
student was deemed a part of the 'out-group' based on their

hairstyle.

A common theme that emerged throughout the stories was

the term "mocking," which in New Zealand is a common term
synonymous with "teasing." There were high numbers of

students reporting mocking from their aggressors and/or

bystanders. For example:
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"Sometimes they say,

'Oh you're so slow,' and

it's hard for me to think about it."
(Participant 28, personal communication,

2010).

"I am still getting comments about my hair and
the way I act around people. People still mock me

for speaking loudly and getting angry because of
the problem. I take it out on others, which makes

them hate me." (Participant 30, personal
communication, 2010).
"It started last year when I started to hang out
with my best friend. We ended up getting mocked

because we are always together. Kids said we were
gay and that we should get married. It happens
about five times every week."(Participant 33,
personal communication, 2011).

Mocking can be considered synonymous with name
calling. Mocking is typically a form of bullying that
engages bystanders into joining in on bullying. In four of

the thirteen cases of mocking, victims described a form of
inaction of bystanders to come to their defense,

or the

bullying being escalated by bystanders. Once again,
bullying behavior takes the form of a performance before an

audience. It underlines the importance of addressing the
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problem of anything that will change the relationship
between the bully and the bystanders so that the
performance is not met with the same degree of

appreciation.

Inaction Of Bystanders:

Ignoring The Victim

Multiple participants identified an often-understated

form of bullying; the ignoring and disregard of the victim.
This form of bullying is also known as

'bystanding,' which

is outlined in my literature review. A key player in acts

of bullying is the bystander; one who is a passive, and
often silent, witness to an act of bullying. In the

following stories, peers were described as being aware of
the bullying victims were receiving, but not doing anything
to mitigate it. Within these examples, the role of

bystanders is discussed.

"All his mates just laugh and support him."
(Participant 13, personal communication, 2007).

"When everyone heard one boy saying it, everyone

started in ... When I went in afterward (from
talking to the teacher outside)

some kids were

laughing,

(Participant 17,

'cause I was crying."

personal communication, 2008).
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"People always leave me out like left alone and I
feel very alone and I have no friends."
(Participant 28, personal communication,

2010).

"When we were in PE on Friday, there was a gap on
the bench on one side and no more space on the
other side, and the girl asked the others if they
could move over so that she wouldn't have to sit

next to me."

(Participant 17, personal

communication, 2010).
Victims are experiencing sharp forms of exclusion in
the above cases. Students within the zone of bullying are
forced to fend for themselves emotionally and socially. As

it is undesirable to be in the out-group, the students who
are witnessing the exclusion and not attempting to defend
the victim, or actively participating in the exclusion,

could be positioning themselves to be in the in-group.
These actions establish and mark the line between the in
group and the out-group. They also constitute a warning to

anyone watching about the consequences of doing anything

that might lead to being identified as a candidate for
exclusion. This is an example of another layer of power

that bullies have over not just direct victims, but those
bystanding as well.
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Peers are not the only individuals that can engage in
bullying. In my categorization of the types of bullying

that occurred, school personnel, specifically teachers,
were categorized as bystanders as well.

In the stories

below, examples of school system bullying are given.

"If I respond to their teasing, the teacher will
growl me and I won't be able to do my work."

(Participant 18, personal communication, 2008).

"I told the teacher, and the kids never included
me anymore.
of that."

I didn't want to say anything because

(Participant 21, personal

communication, 2008).
"The teachers do nothing, they know, but they
don't do anything."

(Participant 12, personal

communication, 2006).
"The teacher came around but just looked at us
and told us to be quiet."

(Participant 23,

personal communication, 2008).
There is a recurring theme of bullying occurring in
the classroom. In some cases, through no fault of the
teacher or of the school, these instances are often
overlooked.

If the notion of 'kids will be kids' as

outlined in my literature review is true, teachers and
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administrators will have an evolved conflict resolution
mantra of 'if you ignore the bully, they will go away.'

Teachers are oftentimes more focused on ensuring that

students are learning what the given subj ect is and leave
the conflicts, quarrels, and disputes to the students to
sort out. Victims are afraid to get into trouble from the

teacher for responding to the actions against them by their
aggressors. Or, they are afraid of retaliation from the

bullies for 'telling tales' if they do involve teachers.
Bullies often use this fear to their advantage, and become

masters at inconspicuous classroom aggression. Bullying can
thus easily continue to happen outside of the field of
conscious’ awareness teachers may have.

Elder Students and Bullying
In many New Zealand high schools, the elder students

are often paired up with incoming students to serve in a
mentorship role. The senior students are often regarded as
guardians over the younger students. The victim in this

story has reached out to one or more of the elder students,
but has not received the support she had hoped and expected
to receive.
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"I've told the seniors and they said they could
do nothing."

(Participant 9, personal

communication, 2006).

Participant 9 gave accounts of multiple instances of
bullying that occurred over a span of time. The victim
states, "all my close friends are telling me to shut up,

and my friends say I am dog shit"

(Participant 9, personal

communication, 2006), which shows a significant amount of
dissonance between individuals whom they regard as friends,
but they regard her as worthless.

Cyber-Bullying

• Cyber-Bullying, a form of intimidation or aggression
communicated through technology, was the least reported

form of bullying reported by victims.

As stated in

previous chapters, these teams assembled between 2004 and

2011. Within those years, the use of communicative
technology such as social networking websites, text

messaging, and instant messaging among teens increased. The

following story is an example of cyber-bullying.
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"She sent me an email and said that she wanted to

smash me and my family."

(Participant 20,

personal communication, 2008).
As common as this form of bullying is currently, it

was either not as prevalent, or underreported in the

undercover teams. This was the only victim to report cyber

bullying. The use of technology among teens worldwide is

increasing with the proliferation of social networking

websites such as Facebook and Twitter, where information is

shared instantaneously. As a consequene of this
proliferation,

reports like the one from Participant 20 may

continue to increase in the future.

Conclusion of Results
In summation of the results, victims within the

undercover team highlighted multiple forms of bullying that
included physical, verbal, and psychological forms of

aggression and intimidation. Compared to the more broad,
traditional literature surrounding the topic of bullying,
these student's accounts are poignant and specific in
nature.
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CHAPTER FIVE
DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In this section,

I will give an overview of the

entirety of this project and the significance of the

findings. The goal is to educate the reader on the nature
of bullying as defined by previous literature, and through

the stories of victims who participated in undercover anti
bullying teams. I will discuss the ways in which this
project adds to the current research surrounding the topic,

in addition to the ways in which it disputes the

literature. The conclusions that can be drawn from the

results will be outlined in this chapter, along with the
limitations of this study, and recommendations for future

research.
The guiding question for this study was: "What is the

nature of bullying that occurs as reported by victims
participating in an undercover anti-bullying team?"

This

question was analyzed through qualitative archival data
from Edgewater College, a high school in Auckland, New

Zealand. The data consisted of a collection of transcribed
undercover anti-bullying team stories told from the
victim's perspective, and were collected by Michael
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Williams, the guidance counselor for Edgewater College..

These stories revealed multiple forms of bullying that were
direct or indirect. The findings of this study are

consistent with some of the literature for this topic.
Previous studies point to bullying being a natural

part of going through childhood (Whitted & Dupper, 2005;
Jacobsen,

2007; Rodkin et al., 2007, Adams & Lawrence,

2011). This idea is problematic for promoting change in a

bully-victim relationship because it makes bullying seem
normal and inevitable. Those who can influence the

experience of a victim of bullying, namely teachers,

counselors or school administrators may hold this
assumption, because of their own experience of surviving

adolescence.

Some studies suggest that different forms of bullying
can be gender-specific.

For example, males are more

inclined to engage in physical and direct bullying such as

hitting or shoving. Females are more likely to engage in
more indirect forms of bullying such as exclusion, rumor

spreading, and gossip (Rigby, 2003; Woods, 2009; Wei &
Jonson-Reid,

2011).
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Summary of the Findings
The findings in this project uncover a raw glimpse

into the life of a victim experiencing bullying, and the
types of bullying taking place as it happens. The more

prevalent patterns to be found in my data were patterns of
direct and indirect bullying, the threat of physical harm,

and the role of bystanders.

Direct bullying is constituted by an open and intended

attack on a victim. Victims participating in the undercover
teams reported being targets for various reasons. Many

students reported being threatened with a 'hiding,' a New
Zealand term for a fight. Students reported being targeted

for a physical characteristic or feature they possessed,

such as the color of their hair or a mole on their face.
Students did not report as many threats of physical

aggression as they reported being physically harmed. The
forms of physical bullying students reported were punching,
kicking, and pushing. Within the context of physical
aggression, victims reported multiple forms of
intimidation,

including having their personal items thrown

on the ground, destroyed, stolen, and tampered with by
bullies.
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In the majority of all victim stories, name-calling
was reported. As this form of indirect bullying takes
place, several other types of indirect bullying were
concurrently reported, such as exclusion and isolation of

the victim from the group. Bystanders are those individuals

who witness or are aware of bullying taking place, but do
not take steps to address the bullies or their behavior,
and sometimes corroborate the bullying narrative.
Bystanders played a significant role in many of the
victims'

accounts. Students reported being ignored by

classmates, while more direct forms of bullying were

occurring. They also reported being laughed at by their
classmates and by other students,

as they were teased and

harassed by bullies. In eight of the 35 teams, the victim
reported the bullying happening in class, and the teacher
did little or nothing to mitigate the bullying behavior.

Discussion

Within the vast majority of the undercover teams
analyzed in this project, victims reported being targeted
for some element of difference.

If I were to speculate

beyond the data and research, I would conclude that those

students being victimized for elements of perceived
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difference may not have a strong social net of support

surrounding them. Through absolutely no fault of the
victim, distinctive features,

such as hair color or a

physical disability, invite bullies to an opportunity to
mock the victim.

Bullying was discussed in previous chapters as being

analogous with a movie. Unwarranted invitations to harm can
be seen as the promotion of the movie. Bullies are playing
to their audience of peers and bystanders. This .proverbial
performance is a way of policing and reinforcing preestablished norms that somehow arise within a group or sect
of people. It shows the victim and those observing the

bullying that it is not 'cool' to be different.
Victims within the undercover teams seem to find
refuge in the undercover team process as they can talk

openly about what has occurred to someone who has the power

to do something about it; their counselor and peers. The
solution-focused goals of the undercover team build on that

narrative premise of 'exploring the alternative story.' The
person reporting bullying may have grown accustomed to not

having a voice, or being harmed for their individuality.
The undercover team process provides someone listening

intently with no inclination to harm the individual.
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Limitations of the Study
This study analyzes the nature of bullying through the

lens of the victim as it happens. The findings in this

study, though powerful, are not without limitations.

In

this section, I will outline several limitations of the

data collected. Firstly, the data stems from only one
school in New Zealand. The limited population size of the

participants in the data could be an inaccurate
representation of bullying that not only occurs across the
school in which the results were generated, but across New

Zealand and the rest of the world. The New Zealand school

system is unique in its socio-economic criteria through
which schools are categorized. The country operates on a

decile system for their schools, with a decile one school
traditionally being in a low socio-economic area, and a

decile ten school being in a more affluent area, or having

a large population of students from higher socioeconomic
status families. It is possible that the data might
represent the decile rating of the local population rather

than an across the board spectrum.
Another limitation is that these stories were

collected over the span of seven short years. This data was

gathered through the undercover team process, which begins
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with an initial interview of the victim to find out what

took place. As the undercover team process is intended to

be restorative, this interview could potentially,

temporarily, cause a rehashing of angry reactions and
emotions from victims, and skew the data. This data comes

from individuals within that school who actually reported
instances of bullying to the counselor and agreed to

participate in an undercover team. This does not include

students who have experienced bullying, and did not report
it to a counselor, or anyone else. Beyond the emotional and
physical pain of being bullied under anonymity, students

who have experienced bullying, and not reported it, may

hold valuable insight into forms of bullying that are not

represented in this study.
Another key limitation is that the gender of the

victim in many of the stories was not clearly defined. Some
victims'

stories may or may not support literature for

forms of bullying on the basis of gender.

lack of specificity with regard to gender,

In addition to a
the accuracy in

which the results were recorded proved to be another

limitation. The significance of having the victim's actual

words serve as the data cannot be denied. Even despite

Williams'

reading the victims' stories back to them for
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clarification and accuracy, there could have been some

elements of the victim's words that were lost,

including,

but not limited to, the non-verbal gestures or animations

from victims that add emphasis to the story being told.

Alongside the accuracy of reporting limitation, lie
the translation limitations of the victims'

stories.

In

multiple instances, there were grammatical and language

gaps within the victims' reporting of the incidents taking
place. English was the second language of these
participating victims. Some readers may have to interpret

the meaning of victims' words in some stories because of
language barriers, which could produce unintended meanings

of victim's experiences. The data was designed to be
unchanged and raw in its reporting to the undercover team.
For the purpose of this study, the same parameters applied.

Any form of editing the victim's words for clarity,
spelling errors, or interpretation skews the data, and
changes its state from raw to filtered. While this ensures

authenticity, it also perhaps raises interpretation
questions.
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Recommendations For Future Research

The use of undercover teams should be studied further
within schools in the United States. An ideal target zone

for the implementation of undercover teams would be for

students at the elementary and middle school level, where
aspects of identity are formed, and students are exploring

their own use of power. The undercover team could provide

valuable lessons to students in embracing differences,

inclusion, and the use of influence to create positive
1

change.

a

The power of the undercover team lies in its ability
to restore a relationship. As I conducted field experience
with high school students in New Zealand,

I took note of

the emphasis placed on relationship-mending with every
conflict that arose in the counseling office. Paying

attention to the significance of peer relationships is
sorely lacking within most schools in the United States.

Traditionally, more punitive and authoritative methods are
in place for persons identified as bullies, with no options
to rectify their behavior.
If I were to speculate beyond the data,

I would

suggest that the authoritarian methods employed by schools

in the United States often result in public shaming of the
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bully, which risks make the bullying rebound onto the

victim. Sending a student to the principal's office, or
suspending them from school does very little,

if anything,

to repair the relationship harm caused by bullying. Through
the collaboration between members of the team,

including

the bully and victim, the undercover team promotes and
produces inclusive environments where restoring

relationships is the central focus.
As the results from this study show minimal instances
of racial bullying, there should be more research conducted

for bullying within a racial or ethnic context.
findings,

From the

evidence points to a form of social discourse

dictating the types of bullying taking place. From mapping
out the various types of bullying victims experienced,

within each story there is an element of difference that
the bully ascribes to the victim, which contributes to
instances of bullying occurring. Future research should

explore exactly what forms of difference contribute to the
bullying behavior.
There is no indication in my data of whether or not

the bullies return to bullying behaviors once the

undercover team is finished, and they have been recognized

as a change agent. Future studies should be designed to
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show if bullies who participate in undercover teams are
involved in any bullying incidents after their undercover

team experience. Further qualitative research should be

done to determine what brings students to the point of
reporting bullying, essentially; the breaking point.

It is

unknown if it was a single incident that brought the
student to the point of reporting,

or a pattern of events

that lead to the breaking point.

Through the various types of bullying analyzed in this

project,

it is evident the most painful effect of being

targeted is losing one's individuality. The data in this
study shows that targets of bullying are in need of an

advocate. Advocates can be teachers, peers, or friends who
not only help defend against bullying, but also reinforce
the beauty of being an individual, and the power of being
unique.
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APPENDIX B

UNDERCOVER TEAM WORKSHEET
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UNDERCOVER TEAM MEETING
FORM

TEAM NUMBER:

Name of student to be supported:

Date of incident / concern:
Tutor Group
Core Group
Year Level:
Brief outline of incident / concern (where, when and what happened):

How did the incident make you feel / think?

Ideally, how would you like things to be?

Names of six classmates:

1.
2.
3.
4.
5.
6.
DEVELOPED BY MICHAEL WILLIAMS. FOR PERMISSION, SEE APPENDIX C.
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UNDERCOVER TEAM TO COMPLETE

Team members
participating:

Agreements reached at meeting:

1.

2.

3.
4.

5.
MONITORING

DEVELOPED BY MICHAEL WILLIAMS. FOR PERMISSION, SEE APPENDIX C.
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APPENDIX C
PERMISSION EMAIL FROM MICHAEL WILLIAMS
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FOR FORMS

To: Evelyn Knox, Felipe Barba, Harpreet Uppal, Juanita Williams

From: Mike Williams <WJM@edqewater.school.nz>

Subject: RE: A detail re UT research
Date: March 6,2012 5:49:00 PM PST
To: 'John Winslade1 <iwinslad@csusb.edu>

Hi John
I give my permission for any forms I use in the application of
the Undercover Team Approach to be included as appendices in the
research project of Harpreet Uppal, Felipe Barba, Juanita
Williams and Evelyn Knox.
Thanks
Mike.
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